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> Bl om—ur I Ry to Identify grammaticall structures.
= oo—(LrW ook for topic/summary Sentences.

=» -CDGII’II'[IVG | keep telling myself to stay focused
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When istening to Spanish, if | don’'t understand
something . . .

e Affective: I tell' myselfi to calm down.
e Social: | ask for help; I ask for confirmation.
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> rrtrinsic | tlvatlon L2 communication Is fun. |
Intenc :: take' more Spanishi courses.

e 135111 iental motivation: My primary reason for
=e=(O re* Brthis course is to fulfill a reguirement.

f;'ijoanlsh interest (social): I would like to get to
= RRow more native speakers of Spanish.

e General foreign lanquage interest: L2 fluency is a
necessary part of being well-educated.
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For 11 of 17 items, abroad group scored higher pre and post.




.-'l'

.|.,

mp‘rehension: Wheni I hear Spanish
, 1 Sustially, understand! nothing/everything.

e Skills: When Il am speaking and don’t
i 'Word, | say It in English/try to describe it
= _ panlsh

eneral confidence/effort: When | interact in
Spanish | am usually nervous/confident. The

theught ofi being In a Spanish-only environment
fills me with excitement/dread. E
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5 e?wnrk» |IIs By the end ofi the course the on-
sEIpUIS group was making more of an effort to
=—s0ur d11ke native speakers.

_'# errTeral confidence/effort: The abroad group rated

.~ significantly higher pre and post on two of three
items. By the end of the program the abroad group
rated itselif significantly more confident (p<.10).
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InsirLe rorm‘t Tmllarly, SE) these factors did not

[SECRIENEST Off the study. However, the

f'OfOsld 'roup rated the course as significantly.

mopcre (These items appeared only on
il _- St test. )
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31% of the abroad students have registered for
at least one Spanish course for fall 2005; only
6% of en-campus students have. None were
fereign; language majors.
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le:‘FUFL and speaking skills than on-campus students
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o 40-50% of abroad students referred to out-of-class
facters as contributors to their language learning;
nemestay perceived as highly influential
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Abroacl sgitje Ir_x s percelve more improvement in listening
SIENIEISION than| those on campus, although this is not
rerlecre' SErfonmance.
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\o;r @ stiidents tend to employ more effective listening
: - -:“Ea E0IES ‘from the beginning, which are reinforced while
'ab‘r@ad and augmented with a stronger social component.

- e~ Aproad and en-campus students’ attitudes and motivations
apouit language learning differ even before study abroad,
making pest-program change difficult to assess.
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